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The purpose of the study was to describe pre-service teachers perception 
toward English teaching as a career option. This study addressed two research 
problems as follow: How are the pre-service English teaching perceptions on 
English teaching as a career option and what are the motivation factors of pre-
service English teaching to become English teacher. 
The design of this study was survey research in quantitative approach. The 
population of this research was academic year 2017 students of English Education 
Program at IAIN Palangka Raya in which consists of 55 students chosen by using 
Technique Total Sampling. The data collections used questionnaire. The data was 
analyzed through SPSS version 26.0. 
The results based on the data shown that the score of perception toward 
English teaching as a career option at a positive perception by the score 79% and 
the categorized Agreed. Most participants showed positive perception which is 
closely related to the development and the flexibility offered by the English 
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Tujuan penelitian ini adalah mendeskripsikan persepsi calon guru terhadap 
pengajaran bahasa Inggris sebagai pilihan karir. Penelitian ini membahas dua 
masalah penelitian sebagai berikut: Bagaimana persepsi pengajaran calon guru 
bahasa Inggris tentang pengajaran bahasa Inggris sebagai pilihan karir dan apa 
saja faktor yang memotivasi mereka untuk menjadi guru bahasa Inggris. 
Desain penelitian ini adalah penelitian survei dengan pendekatan 
kuantitatif. Populasi penelitian ini adalah mahasiswa Program Studi Pendidikan 
Bahasa Inggris tahun ajaran 2017 di IAIN Palangka Raya yang terdiri dari 55 
mahasiswa yang dipilih dengan menggunakan Teknik Total Sampling. 
Pengumpulan data menggunakan kuesioner. Data dianalisis melalui SPSS versi 
26.0. 
Berdasarkan hasil penelitian data menunjukkan bahwa skor persepsi 
terhadap pengajaran bahasa Inggris sebagai pilihan karir berada pada skor positif 
dengan skor 79% dan kategori Setuju. Sebagian besar sampel menunjukkan 
persepsi positif yang terkait erat dengan perkembangan dan fleksibilitas yang 
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This part discusses the background of the study, research problem, 
objective of the study, assumption, scope and limitation, significance of the study, 
and definition of key terms. 
A. Background of the Study 
 In today’s globalized era, English has become one of the most 
widely spoken languages in the world. As a language of science and an 
international means of communication, English has attracted people around the 
world to learn and speak it. The teaching career in Indonesia is now considered 
a well-respected job, although in the past it was viewed as less promising and 
popular than other jobs. 
Being a profession teacher is needed in this globalization era. The 
challenges in this globalization era are getting bigger which makes teacher 
should not only an agent of knowledge-transfer, but also become an agent of 
problem solving.   Teachers are not only required to master teaching material, 
but also mastering another skills in terms of teaching career. In getting of 
profession competences, pre-service teacher needs to be well prepared in pre-
service teacher education program. It is aimed to develop and facilitate pre-
service teacher who will enroll teaching career in the future through its vision 
and mission, educational purpose, and quality objectives. In pre-service teacher 
education program of English Language Education Department of Islamic 




apply theories to practices about teaching and learning. Through teaching 
practice session, the pre-service teacher can plan, teach, and reflect their 
teaching practice in implementing subject matter competence, pedagogical 
competence and personal competence in the offline micro-teaching setting.  
Identifying and understanding teacher trainees’ reasons and 
motivations for becoming teachers seem to be crucial for teacher educators to 
add new forces to the teaching career and to impact upon their subsequent 
profession growth, engagement commitment and hence their teaching quality 
(Mansfield, C. et.al, 2012). Igawa (2009) also points out that a lack of 
motivation on the part of the teacher will have a negative impact on students’ 
motivation. On the contrary, teachers’ enthusiasm and engagement will affect 
students’ motivation to learn. 
Motivation itself is “internal drive, driving force, feeling and desire 
directing a person to perform a specific activity” (Brown, 2001). Motivation 
has been viewed as a main factor that starts, shapes, and sustains behaviors of 
human being (Locke & Latham, 2004). Latham and Pinder (2005) define work 
motivation as “a set of energetic forces that originate both within as well as 
beyond an individual’s being, to initiate work-related behavior and to 
determine its form, direction, intensity, and duration” (p. 486). Reasonably, 
career decision process is complex due to existing of various motivations that 
affect an individual’s actions. It can be argued that individuals’ abilities, 
interests, values, options, advice and opinions of family and friends can all play 




reasonable to state that teaching career choice might be affected by these 
factors. 
The sources of motivation for selecting teaching as a career are 
divided into three categories-altruistic, intrinsic, and extrinsic. Altruistic 
motives are generally related with the desire to contribute to individual and 
social development. Factors such as working with children and doing work 
related to one’s area of specialty represent intrinsic motives. The external 
factors related to salary, job status, working conditions, and holiday 
opportunities constitute extrinsic motives (Andrews and Hatch, 2010).  
In teacher education Literature, the main motivating factors for 
choosing teaching as a career have been commonly grouped into three broad 
categories: intrinsic (relating to personal interest and intellectual fulfillment), 
extrinsic (to do with external rewards such as salary, lengthy holidays), and 
altruistic motives (such as making a social contribution and being part of 
children’s and young people’ growth and development) (Moran et al., 2001). 
The problem that occurs almost all over the world is becoming 
increasingly important it is increasingly difficult to motivate young people to 
the teaching career and to maintain the strength trained in it career (Watt and 
Richardson, 2007). It is crucial for teachers to have an overall positive feeling 
of job satisfaction and motivation to create a classroom environment that is 
conducive to overall development of the student (Griffin, 2010:9). 
Although a previous study in the Indonesian context shows that 




in Indonesia (Suryani et al., 2013), a later study done by Afrianto (2014) shows 
the opposite. In his study, most participants indicated that altruistic factors 
were the main  factors  that  influenced  the  students  to  enter  English  teacher  
training  in Riau, Indonesia. Thus the present study was conducted to 
investigate what motivates people to enter teacher training in the first place as 
well as to enrich the findings within the Indonesian context, whether students 
mainly choose teaching because of extrinsic factors or altruistic and intrinsic 
factors. 
Based on the statement above there are several factors that this title is 
important to study. This endeavor to provide insights into different subject 
areas is also the concern of the researchers of this current study. Thus, this 
study aims to identify those career motivations prevalent among pre-service 
English language teacher. In this regard, this study is an attempt to investigate 
“Pre-Service Teachers Perception Toward English Teaching as a Career 
Option” 
B. Research Problem 
The problem that is discussed in this paper is as follow: 
1. How are the pre-service English teaching perceptions on English teaching 
as a career option? 
2. What are the motivation factors of pre-service English teaching to become 
English teacher? 
C. Objective of the Study 




1. To know the pre-service English teaching perceptions on English teaching 
as a career option. 
2. To find out the motivation factors of pre-service English teaching to 
become English teachers. 
D. Assumption 
The writer has an assumption based on the fact and conviction: The 
student have different perceptions about Pre-service English teaching as a 
career option. 
E. Scope and Limitation of the Study 
 Based on the research problems, the researcher focuses on the English 
teaching motivation as a career option toward English students who enrolled 
teaching training course at IAIN Palangka Raya. 
F. Significance of the Study 
1. Theoretically 
 This research gives some useful information about English 
teaching motivation as a career option. This research is expected to be 
used as a reference for other researchers to conduct a research in English 
teaching motivation process. Hopefully, the result of this study is useful 
for students teachers and all of the readers. And also the result of this 
study is may help the students in motivation to choose a career option. 
2. Practically 
a. For the students, the finding of the research can be used as a new 




b. For the teachers, 
c. For the next researchers, 
 
G. Definition of Key Terms 
1. Pre-Service Teacher 
 The pre-service teacher is defined as the student enrolled in a 
teacher preparation program who must successfully complete degree 
requirements including course work and field experience before being 
awarded a teaching license (Richards & Schmidt, 2002) 
2. Perception 
 Perception is the ability to see, hear, or become aware of something 
through the senses. (Ary, 2010; Asrori, 2009) 
3. Teaching Motivation 
 English teaching motivation is motivation of students to choose 
English Education as career option (Sinclair, 2008) 
4. Career Option 
 Career option is selected students’ career of passion (Schreuder, A. 
















 This chapter consisted of related previous study and related literature used 
in this studies, they are pre-service teachers perception, teaching motivation and 
part of career option. 
A. Previous Study 
 Some studies about English teaching as a career option have been 
conducted. The researcher has taken some previous studies as the comparison 
and guidance of this research. The first study by Topkaya (2012) “Choosing 
Teaching as a Career: Motivation of Pre-service English Teachers in 
Turkey”. This study examined the career motivations of pre-service English 
teachers at a state university in Turkey. For data collection, an adapted 
version of the Factors Influencing Teaching Choice Scale was used and 207 
pre-service teachers were surveyed. The findings revealed that social utility 
and intrinsic values of teaching were important career motivations for the 
participants which were followed by ability related beliefs. 
The second study by Pizzaro (2017) “Choosing English Teaching as a 
Career in Primary Education Contexts”. This study was aim to examine the 
most relevant motivating factors (i.e. intrinsic, extrinsic, altruistic) 
influencing pre-service English school teachers to choose teaching as their 
career. Instrument used was a small questionnaire to 73 third-year students 
teachers at the University of the Balearic Island (UIB). The result showed 




for both male and female students, followed next by altruistic reasons. 
Extrinsic reasons such as job security or lengthy holidays seem to have the 
least impact upon participants’ decision to enter the career. 
The third study by Akar (2012) “Motivations of Turkish Pre-service 
Teachers to Choose Teaching as a Career”. This study was conducted to 
investigate the motivations of 974 Turkish pre-service teachers for choosing 
teaching as a career and to examine their perceptions about the teaching 
career. The result showed that the social and personal utility value and prior 
teaching and learning experiences were the highly rated motivation factors. 
The findings also revealed how the general image of teaching as a career held 
in the social-cultural context of Turkish society shaped participants’ 
motivations and perceptions. 
The fourth study by Bilim (2014) Pre-service elementary teachers’ 
motivations to become a teacher and its relationship with teaching self-
efficacy”. This study investigated 341 pre-service elementary teachers’ 
motives to become a teacher using Factors Influencing Teaching Choice 
(FIT-Choice) theory as a basis. It then investigated how these motivations 
change as candidates follow their training and these motivations’ relationship 
with teaching self-efficacy. The results suggests that Altruistic motives (make 
social contribution, shape future of children and enhance social equity) were 
the most influential followed by prior teaching and learning experiences, 
work with children/adolescents, and job security. Intrinsic motives (perceived 




The fifth study by Tustiawati (2017) “What Motivates Pre-Service 
Teachers To Become Teachers And Their Perspectives Of English Teaching 
As A Career Option” This study investigated motivational factors that 
influence pre-service teachers to enter English teacher training and the 
perspectives of English teaching as a career option. It comprised a survey of 
140 pre-service teachers from a teacher training institution in Bali and two 
semi-structured group interviews. The results suggest that the participants are 
more influenced by intrinsic and altruistic factors that extrinsic factors. 
The sixth study by Igawa (2009) “Initial Career Motivation Of 
English Teachers: Why Did The Choose To Teach English?”. This is a 
preliminary study to internationally investigate the nature of teachers’ initial 
career motivation. The study consist of three small-scale surveys, asking 
Japanese, Cambodian, and American groups of in-service English teachers 
why they chose to teach English. The results show that the popular reasons 
why the Japanese teachers chose to teach English are: “I liked English”, 
“Easy for women to be and continue to be English teachers”, and “To support 
students”, while the Cambodian teachers preferred “I liked teaching”, “To 
Contribute to society”, and “I liked English”. The American teachers chose 
such reasons as: “Other”, “To contribute to society”, and “I liked teaching” 
and the “Other” includes remarks such as “To travel abroad”, “To live 
abroad”, and “Interests in foreign culture & people”. 
The seventh study by Sali (2013) “Understanding Motivations To 




study was to explore pre-service EFL teachers’ reasons for choosing English 
language teaching (ELT) as a career. The participants of the study were 
second-year students teachers in an ELT department in Turkey (N=100). The 
instrument used was the teachers’. Ten Statement Test, which is a structured 
qualitative measure. The analysis revealed that ELT trainees seemed to be 
driven by a web of interacting intrinsic extrinsic and sosio-cultural 
motivational factors influencing their career choices. The results were 
discussed in relation to foreign language teacher education. 
B. Perception 
1. Definition of Perception 
Perception is the process by which organism interpret and organize 
sensation to produce a meaningful experience of the world. Sensation 
usually refers to immediate, relativity unprocessed result of in the eyes, 
ears, nose, tongue, or skin (Ary, 2010, p.48). Perception describes one 
world and typically involves further processing of sensory input. 
Perception, on the other hand, is a justice or organize the whole picture of 
the world. Every people has a different perception of the same thing. It 
because of the factors of the world and his feeling of that. 
Perception is a process that is learned through interaction with the 
surrounding environment. According to Asrori (2009, p.214) perception is 
“an individual process within interpreting, organize and give meaning to 
the stimulus coming from an environment where individuals live which is 




According to the opinions above, it can be concluded that the 
perception is a process related to the entry of the message or information 
into the human brain. A person may have a different perception, even 
though the same object. This is possible because of the differences in value 
systems and personality traits of the individual concerned. In other hand, 
perception is the sorting out, interpretation, analysis, an integration of 
stimuli carried out by the sense organs and brain. Perception occurs when 
we integrate, organize, and interpret sensory information in a way that is 
meaningful (Don H. Hockenbury and Sandra E. Hockenbury, 2013, p. 88). 
So, every single person has perception about everything in this world. But 
beside that, individuals perceive something in different way.   
2. The Factor Influences Perception 
Human perception of something that exists in the environment 
around can arise for several reasons. Toha (2003, p.154) states that the 
factors that influence a person’s perception are, as follows;  
a. Internal factors: feelings, attitudes, and personality of the individual,                 
prejudice, desire or expectation, attention (focus), the process of   learning, 
physical, psychiatric disorders, values and needs are also of interest and 
motivation, 
b. External factors: family background, the information, knowledge and 
need around, intensity, size, repetition of motion, things are new and 





C. Pre-service Teacher 
Preservice teaching is a period of guided, supervised teaching.  The
 college student is gradually introduced into the teaching role for a particul
ar class by a mentor or cooperating teacher.  The cooperating teacher work
s with and encourages the preservice teacher to assume greater responsibili
ty in classroom management and instruction as the experience progresses. 
The preservice teacher begins as an observer and finishes the preservice te
aching experience as a competent profession. 
Bransford, Darling-Hammond, & Le Page (2005) said that Pre-
service teacher education program aims to prepare undergraduates students 
to become quality teachers equipped with pedagogical practices that will 
serve to meet the increasing demands associated with the teaching career. 
So supported that, pre-service teacher is that the undergraduate students 
from the university that had done every material that has relation with 
education to some school, it is as a tutor in senior high school or middle 
school and that they only teach for several month within the school that 
they’re choose. Pre-service teacher is that the most challenging experience, 
because just for several months, they need to show the scholars supported 
their study program. During their teaching experiences, they need to 
implement the teaching strategies or methods, theories that they need been 
studied in their college. Within the teaching process, they need to use the 
strategies that are studied supported the condition within the class to create 




service teacher may be a teacher training before they under taken the 
teaching.  
D. English Language Teaching 
In relation to foreign languages, Chaer (2009: 37) suggests the 
term target language which is the language being studied and wants to be 
mastered. The form of the target language can be in the form of a mother 
tongue (first language (B1), second language (B2), and foreign language 
(BA). Understanding the second language is not the same as a foreign 
language. In Indonesia, for example, learners first learn the first language 
(regional languages), then learn the second language (Indonesian). 
The study of foreign language learning has a long history until 
linguists conclude that there are three main terms, namely Approach, 
Method and Technique. Fachrurrozi and Erta Mahyuddin (2011: 5) define 
the approach as hypotheses and beliefs about the nature of language, 
learning and teaching. In language studies, there are three approaches that 
are often used namely structural approach, functional approach and 
interactional approach. Structural flow sees language as a system that is 
formed from several structurally related elements. Teachers who use this 
school provide teaching about grammar, as well as the tools and teaching 
materials used. Functional flow interprets language as a tool / media to 
express functional meanings. This flow does not only emphasize the 
grammatical elements, but also the topics or concepts that students want to 




or media to create interpersonal relationships and social interactions 
between individuals. 
Meanwhile, in relation to the understanding of the method, 
Nawawi in Fachrurrozi and Erta Mahyuddin (2011: 5) argues that methods 
in language teaching refer to what is actually done and practiced by the 
instructor in order to help learners achieve the expected language skills. 
The method is a continuation of the approach because the language 
teaching plan must be developed from theories about the nature of 
language and language learning. In the reading method, what is 
emphasized is how the reading skills are taught. Mackey in Fachrurrozi 
and Erta Mahyuddin (2011: 9) suggests that all teaching, both productive 
and less productive, will involve selection, selection, presentation and 
repetition. Learning involves 'choosing' because we cannot teach all 
aspects of language, we must choose the part we want to teach. Grading 
because we cannot teach everything we have chosen simultaneously; we 
have to put one after the other. Learning is also related to presentations 
because we cannot teach languages without communicating them to 
students; we must present what we have chosen to students. Repetition 
because we cannot make students learn languages without repetition of the 
material they are learning; we must teach language skills with practice; all 
skills depend on practice. 
Thus, language learning is an amalgamation of several processes 




learners (students) which in this case is located at school. The language 
learning process starts from the individual in the classroom, then is 
practiced together in the school environment and subsequently formed a 
habit in students to practice in the language user community. 
1. Teaching Motivation 
a. Definition of Teaching Motivation 
As one of the most often-researched topics in the field of 
psychology and education, motivation has been generally viewed 
as energy or drive that moves people to do something by nature. 
However, given the complexity of motivation, there seems to be no 
consensus in the understanding of motivation (Dörnyei & Ushioda, 
2011). Therefore, researchers were rather selective in their study 
focus by applying a range of motivation theories. Williams and 
Burden (1997) differentiated two aspects of motivation: initiating 
motivation which was concerned with the reasons for doing 
something and deciding to do something, and sustaining 
motivation referring to the effort for sustaining or persisting in 
doing something. Dörnyei and Ushioda (2001, 2011) identified two 
dimensions of defining motivation on which most researchers 
would agree: direction and magnitude of human behaviour. 
Accordingly, motivation specifies the reason why people decide to 
do something, how long people are willing to sustain the activity 




As for teacher motivation, Sinclair (2008) defined it in 
terms of attraction, retention and concentration as something that 
determines 'what attracts individuals to teaching, how long they 
remain in their initial teacher education courses and subsequently 
the teaching career, and the extent to which they engage with their 
courses and the teaching career' (2008, p. 37). Dörnyei and 
Ushioda (2011) highlighted the two dimensions of teacher 
motivation in accordance with their conceptions of motivation, 
namely, the motivation to teach and the motivation to remain in the 
career. Their review of literature came to a conclusion of four 
featured components of teacher motivation: prominent intrinsic 
motivation which was closely related to inherent interest of 
teaching; social contextual influences relating to the impact of 
external conditions and constraints; temporal dimension with 
emphasis on lifelong commitment; and demotivating factors 
emanating from negative influences. 
Given the existing definitions of teacher motivation, the 
second dimension identified by Dörnyei and Ushioda (2011) is 
much inclusive of the persistence and effort with teaching career 
which constitutes the second and third dimensions of Sinclair’s 
definition. Therefore, teacher motivation refers to reasons that 
emanating from individuals’ intrinsic values to choose to teach and 




is indicated by effort expended on teaching as influenced by a 
number of contextual factors. 
b. Teaching Motivation Factor 
Teaching Motivation Factors (intrinsic, extrinsic and altruistic). 
According to Feldman (1993) motives are desired goals that 
underlie an individual’s behavior. As such, underlying motives are 
assumed to steer the choice of activities. Cognitive theories of 
motivation distinguish between the three types of motives, namely, 
extrinsic, intrinsic, and altruistic. Extrinsic motives are those that 
cause an individual to involve himself for tangible reward. For 
example, to earn a grade or reward, to please someone, or for some 
other reason that has little to do with the task itself. In contrast, 
when an individual participates in a particular activity for his own 
enjoyment, and not for any tangible reward that it will bring him, 
he is said to possess intrinsic motives: “we do something when we 
don’t have to do anything” Whereas, altruistic motives are those 
that govern an individual’s helping behavior that is beneficial to 
others but clearly requires self-sacrifice. In this study, motives 
refers to the reasons (extrinsic, intrinsic, and altruistic) underlying 
pre-service teachers’ choice of teaching as their career. 
According to Moran et al., based on previous research on 
motives for entering the teaching career, three categories of 




Extrinsic motivation includes the benefits and perks offered, such 
as good remuneration and having holidays in sync with one’s own 
children. Intrinsic factors may be understood as job-related factors; 
for example, the nature of the job provides an avenue for lifelong 
learning; the perceived good job fit, the many opportunities that the 
job appears to offer and so on. Altruistic factors go beyond any 
tangible benefits that the teaching career has to offer. Instead, those 
motivated by altruistic reasons have a deep passion for teaching, a 
great love for children, and a desire to make a difference to the 
lives of their students. 
Moran et al.’s (2001) categorization is broadly in agreement 
with Wang and Fwu’s (2001) suggestion that there appears to be 
two broad attractions to the teaching career: those related to job 
factors such as the nature and conditions surrounding the job 
(intrinsic factors) and external forces that propel one to select 
teaching as a career (extrinsic factors). It is important to have a 
broad overview of the different types of motives young people 
have for entering the teaching career for at least two reasons: First, 
this enables us to study the correlation between the type of 
motivation and the propensity for staying in the teaching career in 
the long run. Wan and Fwu found that those motivated by intrinsic 





Edmonds, Sharp and Benefield (2012) studied the 
recruitment and retention of teachers in the workforce. Their 
findings suggest that pre-service teachers generally opt for teaching 
for intrinsic reasons, such as their perception that teaching makes 
an important contribution to society. Their research also suggest 
that people with different profiles are motivated by different 
reasons. For example, male pre-service teachers placed more 
emphasis on extrinsic factors compared to their female 
counterparts. 
While different motives may influence pre-service teachers 
to take up teaching, student teachers also bring with them certain 
expectations of what teaching entails; what they bring when they 
enter into initial teacher preparation and what they realize when 
they actually begin teaching will determine their continued 
enthusiasm and ultimately their continuation in their career. In a 
sense, the reasons for coming into teaching and the reasons why 
they leave teaching are two sides of the same coin. While three 
categories of motivates for entering teaching, namely intrinsic, 
altruistic and extrinsic, have been identified, four key reasons have 
been put forward to explain the reasons for leaving the career, 
namely, workload, salary, disruptive students, and low status 






E. Career Option 
In general, career option is a process of individuals prepared as 
preparations for those completed with work-related ones (Setyawardani, 
2009). Holland's theory in Akbar (2011) reveals leadership election or 
determination is the result of the interaction between heredity factors 
with all cultural differences, associating friends of parents, adults 
involved have an important role. According to Marliyah, et al (2004) in 
Oktaviani (2006) career option is a process teenage compilation directing 
yourself to a new place in his life, seeing their position in life making 
their career decisions. 
Yunitasari (2006) also determines career selection as a way, a 
person's effort or taking one of many positions or jobs that provide hope 
for advancing and in accordance with what is desired. 
According to Holland (1979) in Akbar (2011) individuals are 
attracted to a particular career because of its taste and the various 
variables that underlie it. The selection of work for representative 
represents or special coverage in the world of work received by 
identification of certain occupational stereotypes. The comparison 
between self and perception of an occupation and its acceptance or 
judgment are the main determining factors in career selection. The 
harmony between one's views with himself and the occupants he likes 










This chapter presents a description of the research methods. It contains 
several parts. They are research design, population and sample, research 
instrument, data collection procedure, and data analysis procedure. 
A. Research Design 
This research is a quantitative method and the researcher chooses the 
survey as design. Creswell (2015) stated survey design are procedures 
quantitative research during which you administer a survey or questionnaire 
to alittle group of individuals (called the sample) to spot trends in attitudes, 
opinions, behaviors, or characteristics of a large group of people (called the 
population) The main purpose of the research survey design is to help the 
situation in which evidence does not address the initial research question. 
Based on the problem of the study, the researcher used quantitative research. 
According to Ary et al (2010, p.421), quantitative research is inquiry 
employing operational definition to get numeric data to answer predetermined 
question. 
According to Creswell (2008, p.5), quantitative research is a means 
for testing objective theories by examining the relationship among variables. 
These variables successively , are often measured typically on instruments, in 
order that numbered data are often analyzed using statistical procedures. The 
final report features a set structure consisting of introduction literature and 




Here the quantitative method is embodied in collection data through 
Likert scale (Strongly Disagree, Disagree, Not Sure, Agree, and Strongly 
Agree). According to Marguerite, et al. (2006, p.156-157) there are few 
common characteristics in survey research design, as follows: 
1. A pre-established instrument has most likely be developed by the 
researcher. 
2. Most responses to the questions on the survey are quantitative (e.g., 
ratings) or will be summarized in a quantitative way. 
3. The sample is selected from a larger population or group to allow the 
study’s finding to be generalized back to the larger group. 
According to Morrisan (2014, p.166) survey research divide into two 
categories, there are descriptive survey and analytical survey. In this study the 
researcher concludes that the survey research is a process of collecting 
information about the respondents of the population. In this research, the 
researcher also does not control over the independent variable as non-
experimental research. The researcher uses the quantitative and survey design 
to measure pre-service teachers perception toward English teaching as a 
career option. 
B. Population and Sample 
“Population is defined as all members of any well-defined class of 
people, events, or objects” Ary, et al (2010:148). 
The population of this research was 61 the scholars of English 




document of English Department Office. “A sample may be a portion of a 
population” Ary, et al (2010, p.148). In this study the sample was chosen by 
using Technique Total Sampling. According to Sugiyono (2013, p.124), total 
sampling is a technique of determining sample which takes all the members 
of the population as a respondent or sample. But from 61 students population, 
the researcher got 55 sample or respondent who participate. 
C. Research Instrument 
The data are very important in the study. They are needed to support 
and prove the study itself. The purpose of the study is to investigate the pre-
service teachers perception toward English teaching as a career option 7th 
semester of English Education Study Program in IAIN Palangka Raya to 
interpret the calculated data. To know the interpretation of the data result, this 
study needs instrument such as questionnaire. For this research, the researcher 
used the close-ended question because Sandra (2006.p.36) claims close-ended 
questions allow for uniformity or responses and easy to answer, code and 
analyze. 
1. Research Instrument Development 
Questionnaires are any written instruments that present respondents 
with a series or statements to which they're to react either by writing out their 
answers or selecting from among exiting answers Brown, as cited in 
(Dornyei, 2003, p.6). The main data collection instrument in this study will be 
a questionnaire for the students. The students’ questionnaire is aimed at 




perception toward English teaching as a career option. The student’s 
questionnaire is arranged in closed-ended question in a survey. 
In this study used the closed-ended question, the structure of a closed 
survey item that consists only of a request for an answer with explicitly 
mentioned answer categories (Saris, 2014, p.120). In closed-ended questions 
in surveys, the researcher poses a question and provides preset response 
options for the participant (Creswell, 2011, p.386). Likert scaling may be a 
bipolar scaling method, measuring either positive or negative response to the 
statement. Likert scale may be a psychometric scale commonly involved in 
research that employs questionnaires. In terms of the other data 
characteristics, the researcher used the Likert scale, the interval scale also was 
used for coding for the questions. 













1 2 3 4 5 
 
The data obtained through a close-ended which consist of 48 items 
which each item representing each sub indicator. This research about pre-
service teachers perception toward English teaching as a career option. The 
researchers’ questionnaire has adopted from Tustiawati (2017). A 
questionnaire aims to identify: (1) their motives to become teachers based on 




item 1 to 19 (2) their reasons for selecting English major, as supported 
Gardner’s theories of second language learning: integrative (a got to learn the 
language to be a part of the language community, e.g. living overseas where 
the language is used) and instrumental factors (a got to learn the language due 
to the benefits offered by knowing the language, e.g. good career 
opportunity); consist of 15 items from item 20 to 34 and (3) their view about 
a career in teaching consist of 14 items from item 35 to 48. The participants 
give responses using a Likert scale (strongly disagree, disagree, not sure, 
agree, and strongly agree). 
2. Research Instrument Validity 
Sugiyono (2010, p.267) has expressed an identical view validity 
instrument it means the instrument that wont to get the info (measure) is 
valid. Valid it means the instrument can be used to measure what were we 
want to measure. Based on Sugiyono, the result of the study is called valid if 
there was a similarity between the data that have collected by the tests and the 
true data that happened on the object of the study. Validity cares with whether 
a test measures what it's intended to live . “Validity is defined because the 
extent to which scores on a test enable one to form meaningful and 
appropriate interpretations” (Ary, et al, 2010, p.224). “Validity is that the 
degree to which the evidence and theory support the interpretations of test 
scores entailed by proposed uses for tests” (Ibid, 2010, p.225). In the 
questionnaire, to measure the validity is whether respondent who completes 




those who fail to return their questionnaire would have given the same 
distribution of answers as did the returns. Ary (2010, p.196) discovered that 
validity is the extent to which a measure actually taps the underlying concept 
that its purpose to measure. In this study, the validity is assessed into face and 
content validity. 
1. Face Validity 
Face validity is an estimate of whether a questionnaire appears 
to measure a certain criterion, it does not guarantee that the test actually 
measures phenomena in that domain. Ary et al (2010, p.196) state that 
this is a subjective judgment on the degree to which a test appears to 
measure the knowledge or abilities it claims to measure, based on the 
subjective judgment of an observer. “Face validity is taken to ensure that 
the questionnaire is valid. Face validity refers to the extent to which 
examinees believe the instrument is measuring what is supposed to 
measure” (Louis, 2006, p.128). 
2. Content Validity 
Ary (2010, p.214) has drawn attention to the fact that content 
validity is essentially and of necessity based on the judgment, and such 
judgment must be made separately for each situation. The question of an 
instrument’s validity is always specific to the particular purpose for 
which it is being used. An instrument that has validity in one situation 




In this study, the questionnaire will adopted the questionnaire 
of students WHAT MOTIVATES PRE-SERVICE TEACHERS TO 
BECOME TEACHERS AND THEIR PERSPECTIVES OF ENGLISH 
TEACHING AS A CAREER OPTION devise by Tustiawati at 
University of Tasmania, Churchill Avenue, Hobart, Tasmania, Australia.   
3. Research Instrument Reliability 
Reliability is the degree of consistency with which it 
measures whatever it is measuring. To be able to make valid inferences 
from a test’s scores, the test must first be consistent in measuring 
whatever is being measured (Ary,2010,p.236).  
Below, is the formula to measure reliability? Here, it uses the 




∑Si  = number of score variant each items 
St  = total of variants 
K  = number of items 
D. Data Collection Procedure 
In quantitative research, collecting the data mostly was done in 
participant observation, depth interview and documentation. Sugiyono  (2008: 
225) stated that the fundamental method  relied  on  by  qualitative  




observation,  in-depth interviewing,  and  documentation  review. In this 
research, the steps to collect the data the researcher used questionnaire. 
The data are submitted through five points Likert scale questionnaire 
survey. The five points are strongly disagree, disagree, not sure, agree, and 
strongly agree. In this study, the researcher used some procedure to accumulate 
the data: 
a. Prepares the questionnaire using google forms. The questionnaire adopted 
from Tustiawati (2017) consist of 48 items. 
b. Distributes questionnaire to the respondents via Whatsapp. 
c. Collect the responses from google forms. 
d. Analysis the data obtain using numeric or bar graph SPSS which analysis 
mean, median, mode, sum and standard deviation. 
e. Calculates and analyzing the result of the questionnaire using SPSS 26. 
E. Data Analysis Procedure 
In this research, the researcher use interval scale and collect data by 
using questionnaires both of the close-ended and Likert type questions. This 
research about students’ perception which is known as attitudinal information.  
The Researcher analyzing the data used computer programs for 
processing questionnaire data. Numerous static software packages can be used 
to process quantitative questionnaire data. Personally use SPSS (Statistical 
Package for the Social Sciences). Which is the market leader category? For the 
process analysis close-ended in this survey, the researcher used SPSS 26, 




provide statistic-based on the method. Besides, because it is strongly linked 
with the statistic modules of software data management for analysis by 
importing and exporting the text-based result becomes easier. 
1. The researcher collected the main data. 
2. The researcher arranged the collected score into the distribution of the 
frequency of the score table. 
3. The researcher calculated Mean using the formula, Median and Mode. 







Mx: Mean Value 
 ∫    = sum of each mid-point times by its frequency 
N = Number of Case 
b. Median 
Median is defined as that point in a distribution of measure which 
50 % percent of the cases lie. 
c. Mode 
The mode is the value in distribution that occurs most frequently. 
d. The researcher was calculated the deviation score and standard. 
Deviation using the formula: 
1) Deviation Score 




 = Deviation Score  
X = raw score  
X = Mean  
2) Standard Deviation 
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= Sum of the squares of each score  
(∑Χ
2
)  = Sum of the score squared (the score are first 
summed, and then this total is squared) 
N   = number of cases 
e. The researcher interpreted the analysis result. 
f. The researcher gave a conclusion. 
4. Data Display 
Sandra (2006:42) Coding categories are the first thing to do for the 
research when decide to compile survey research. The researcher assigned 
a numerical code to the data, the data needed to be recorded in some 
fashion. The best way to do this was in some type of table in which the 
researcher identified the respondent in the left-hand column and used the 
rows in the table to list the participant's response to each item. 
Describe the results in percentages. If researchers choose to 




display these results in a figure using graph or pie chart. Visually 
displaying results in this way often makes it easier to highlight the results 
of the survey. 
Table 3.2 
Category of Measurement of Students Perceptions 
No Score Categorized 
1. 80 % - 100 % Strongly Agree 
2. 60 % - 79.99 % Agree 
3. 40 % - 59.99 % Neutral 
4. 20 % - 39.99 % Disagree 
5. 0 % - 19.99 % Strongly Disagree 
(Nazir M. Metode Penelitian, Ghalia Indonesia: Bogor: 2005) 
5. Data Conclusion 
The researcher finds a conclusion answering for formulating the 
problems. The researcher concludes all the data that is getting to make a 













RESEARCH FINDINGS AND DISCUSSION 
In this chapter, the researcher presents the research finding and discussion 
of the research about Pre-Service Teachers Perception Toward English Teaching 
as a Career Option. 








SD=1 D=2 NS=3 A=4 SA=5 
1. I will be a good 
teacher. 
Number 1 3 4 23 24 55 
Percent 1.8% 5.5% 7.3% 41.8% 43.6% 100 
2. 
I want to be a 
civil servant 
teacher. 
Number 1 3 17 22 12 55 
Percent 1.8% 5.5% 30.9% 40.0% 21.8% 100 
3. 
Teaching is my 
first choice of 
career. 
Number 1 8 18 21 7 55 
Percent 1.8% 14.5% 32.7% 38.2% 12.7% 100 
4. Teaching offers 
a good salary. 
Number 0 3 19 26 7 55 





conditions.   
Number 0 5 15 25 10 55 




provision for old 
age reason 
retirement.   
Number 0 4 16 26 9 55 
Percent 0% 7.3% 29.1% 47.3% 16.4% 100 
7. 
Teaching course 
is less expensive 
than other 
courses.    
Number 0 5 22 19 9 55 
Percent 0% 9.1% 40.0% 34.5% 16.4% 100 
8. 
Teaching offers 
a stable   
and secure job 
Number 1 1 15 25 13 55 





All my family 
members are 
civil servants.   
Number 18 9 14 10 4 55 




teachers.   
Number 24 7 4 11 9 55 
Percent 43.6% 12.7% 7.3% 20.0% 16.4% 100 
11. 




Number 1 4 14 20 16 55 
Percent 1.8% 7.3% 25.5% 36.4% 29.1% 100 
12. 
The media and 
social image of 
teachers is good. 
Number 0 4 11 26 14 55 
Percent 0% 7.3% 20.0% 47.3% 25.5% 100 
13. 
I have enough 
time for a 
second job. 
Number 0 3 20 22 10 55 
Percent 0% 5.5% 36.4% 40.0% 18.2% 100 
14. 
Teaching can be 
combined with 
parenthood.   
Number 1 2 8 28 16 55 
Percent 1.8% 3.6% 14.5% 50.9% 29.1% 100 
15. 
Teaching offers 




Number 1 4 20 22 8 55 
Percent 1.8% 7.3% 36.4% 40.0% 14.5% 100 
16. 
Teaching is my 
contribution to 
society. 
Number 0 4 6 30 15 55 
Percent 0% 7.3% 10.9% 54.5% 27.3% 100 
17. 
Teaching helps 
to educate the 
younger 
generations. 
Number 0 3 5 20 27 55 
Percent 0% 5.5% 9.1% 36.4% 49.1% 100 
18. 
I want to make 
difference in 
people’s lives. 
Number 0 0 15 20 20 55 
Percent 0% 0% 27.3% 36.4% 36.4% 100 
19. 
I like to interact 
with children 
and teenagers. 
Number 0 4 9 22 20 55 
Percent 0% 7.3% 16.4% 40.0% 36.4% 100 
 
20. I like the English 
language. 
Number 0 2 3 22 28 55 
Percent 0% 3.6% 5.5% 40.0% 50.9% 100 
21. I want to be an 
English teacher. 
Number 0 3 12 21 19 55 
Percent 0% 5.5% 21.8% 38.2% 34.5% 100 















over the world. 
Number 0 1 8 24 22 55 
Percent 0% 1.8% 14.5% 43.6% 40.0% 100 
24. 
I can use the 
language to travel 
abroad. 
Number 0 3 7 17 28 55 




with people from 
different 
countries. 
Number 0 1 11 18 25 55 
Percent 0% 1.8% 20.0% 32.7% 45.5% 100 
26. 
I can work in 
multinational 
companies. 
Number 0 0 16 18 21 55 
Percent 0% 0% 29.1% 32.7% 38.2% 100 
27. 
I can have better 
career 
opportunities. 
Number 0 2 9 20 24 55 
Percent 0% 3.6% 16.4% 36.4% 43.6% 100 
28. 
I can participate 
in international 
activities. 
Number 0 3 5 21 26 55 
Percent 0% 5.5% 9.1% 38.2% 47.3% 100 
29. 
I can get a job in 
the tourism 
industry. 
Number 0 2 8 25 20 55 
Percent 0% 3.6% 14.5% 45.5% 36.4% 100 
30. 
It is easier to get a 
job if I 
understand 
English. 
Number 0 4 7 13 31 55 
Percent 0% 7.3% 12.7% 23.6% 56.4% 100 
31. 
I can earn extra 
money by 
knowing English. 
Number 1 1 11 21 21 55 




me if I can speak  
English. 
Number 1 5 18 17 14 55 
Percent 1.8% 9.1% 32.7% 30.9% 25.5% 100 
33. 
I want to help 
other  
people to acquire 
the  
English language. 
Number 0 2 6 27 20 55 
Percent 0% 3.6% 10.9% 49.1% 36.4% 100 




the low standard 
of English among 
then younger 
generation. 




is a stable and 
secure job. 
Number 0 3 10 32 10 55 
Percent 0% 5.5% 18.2% 58.2% 18.2% 100 
36. 
English teaching 




Number 0 3 13 26 13 55 
Percent 0% 5.5% 23.6% 47.3% 23.6% 100 
37. 
English teaching 
is a job that can be 
combined with 
parenthood. 
Number 1 4 6 30 14 55 
Percent 1.8% 7.3% 10.9% 54.5% 25.5% 100 
38. 
English teaching 
offers more time 
to spend with 
family and 
friends. 
Number 1 2 16 19 17 55 
Percent 1.8% 3.6% 29.1% 34.5% 30.9% 100 
39. 
English teaching 
is a job that offers 
a chance to earn 
extra money. 
Number 0 2 13 26 14 55 





teach not only at 
school but also 
other places such 
as English for 
business and 
tourism. 
Number 0 0 8 23 24 55 






Number 0 3 8 25 19 55 
Percent 0% 5.5% 14.5% 45.5% 34.5% 100 
42. 
English teaching 
is a well-respected 
career in society. 
Number 0 2 18 24 11 55 







Number 0 1 8 26 20 55 
Percent 0% 1.8% 14.5% 47.3% 36.4% 100 




is a challenging 
and exciting job. 
Percent 0% 1.8% 20.0% 40.0% 38.2% 100 
45. 
English teaching 
is a job that helps 
students to prepare 
for a better future. 
Number 0 2 10 21 22 55 
Percent 0% 3.6% 18.2% 38.2% 40.0% 100 
46. 
English teaching 
is a job that helps 
to shape the future 
generations. 
Number 0 3 8 24 20 55 
Percent 0% 5.5% 14.5% 43.6% 36.4% 100 
47. 
English teaching 
is a job that 
contributes to 
change in people’s 
lives. 
Number 0 2 13 22 18 55 
Percent 0% 3.6% 23.6% 40.0% 32.7% 100 
48. 
English teaching 
is a job that helps 
people to acquire 
the English 
language. 
Number 0 1 7 24 23 55 
Percent 0% 1.8% 12.7% 43.6% 41.8% 100 
 
B. Research Findings 
The main data researcher was used the questionnaire to collect the main 
data. There were 48 items of the questionnaire as the instruments for collecting 
the data. The questionnaire was adopted from Tustiawati (2017). 
The result of Pre-Service Teachers Perception Toward English Teaching 
as a Career Option was obtained by using the questionnaire as the main 
instrument to collect the data. The questionnaire consisted of responses, central 
tendency (mean, median, mode), and standard deviation. There were 55 
students of English Education Academic year 2017 who were chosen as 
sampling in this research. 
Note:  
SD: Strongly Disagree    MN: Mean 




NS: Not Sure      MO: Modus  
A: Agree        SD: Standard Deviation 















Based on the table above. The resulting questionnaire described the mean 
there was highest score  4,38 in item number 20 and minimum score 2,51 in 
item 9, the median there were 3 highest score 5.00 in item 20, 24 and 30 and 
the score minimum 2.00 in item 10. The mode there were 1, 17, 20, 22, 24, 25, 
26, 27, 28,  30, 40, 45 with score 5 and minimum score 1 in items 9, 10 and 




score 0.712 in item 40. There were analyzed the result of the questionnaire 








Total MN MDN MO SD SD D NS A SA 
1 2 3 4 5 
1. 
Number 1 3 4 23 24 231 
4.20 4.00 5 0.931 
Percent 1.8% 5.5% 7.3% 41.8% 43.6% 100 
2. 
Number 1 3 17 22 12 206 
3.75 4.00 4 0.927 
Percent 1.8% 5.5% 30.9% 40.0% 21.8% 100 
3. 
Number 1 8 18 21 7 190 
3.45 4.00 4 0.959 
Percent 1.8% 14.5% 32.7% 38.2% 12.7% 100 
4. 
Number 0 3 19 26 7 202 
3.67 4.00 4 0.771 
Percent 0% 5.5% 34.5% 47.3% 12.7% 100 
5. 
Number 0 5 15 25 10 205 
3.73 4.00 4 0.870 
Percent 0% 9.1% 27.3% 45.5% 18.2% 100 
6. 
Number 0 4 16 26 9 205 
3.73 4.00 4 0.827 
Percent 0% 7.3% 29.1% 47.3% 16.4% 100 
7. 
Number 0 5 22 19 9 197 
3.58 4.00 3 0.875 
Percent 0% 9.1% 40.0% 34.5% 16.4% 100 
8. 
Number 1 1 15 25 13 213 
3.87 4.00 4 0.862 
Percent 1.8% 1.8% 27.3% 45.5% 23.6% 100 
9. 
Number 18 9 14 10 4 138 
2.51 3.00 1 1.318 
Percent 32.7% 16.4% 25.5% 18.2% 7.3% 100 
10. 
Number 24 7 4 11 9 139 
2.53 2.00 1 1.597 
Percent 43.6% 12.7% 7.3% 20.0% 16.4% 100 
11. 
Number 1 4 14 20 16 211 
3.84 4.00 4 0.996 
Percent 1.8% 7.3% 25.5% 36.4% 29.1% 100 
12. 
Number 0 4 11 26 14 215 
3.91 4.00 4 0.867 





Number 0 3 20 22 10 204 
3.71 4.00 4 0.832 
Percent 0% 5.5% 36.4% 40.0% 18.2% 100 
14. 
Number 1 2 8 28 16 221 
4.02 4.00 4 0.871 
Percent 1.8% 3.6% 14.5% 50.9% 29.1% 100 
15. 
Number 1 4 20 22 8 197 
3.58 4.00 4 0.896 
Percent 1.8% 7.3% 36.4% 40.0% 14.5% 100 
16. 
Number 0 4 6 30 15 221 
4.02 4.00 4 0.828 
Percent 0% 7.3% 10.9% 54.5% 27.3% 100 
17. 
Number 0 3 5 20 27 236 
4.29 4.00 5 0.854 
Percent 0% 5.5% 9.1% 36.4% 49.1% 100 
18. 
Number 0 0 15 20 20 225 
4.09 4.00 4 0.800 
Percent 0% 0% 27.3% 36.4% 36.4% 100 
19. 
Number 0 4 9 22 20 223 
4.05 4.00 4 0.911 
Percent 0% 7.3% 16.4% 40.0% 36.4% 100 
20. 
Number 0 2 3 22 28 241 
4.38 5.00 5 0.757 
Percent 0% 3.6% 5.5% 40.0% 50.9% 100 
21. 
Number 0 3 12 21 19 221 
4.02 4.00 4 0.892 
Percent 0% 5.5% 21.8% 38.2% 34.5% 100 
22. 
Number 0 2 3 23 27 240 
4.36 4.00 5 0.754 
Percent 0% 3.6% 5.5% 41.8% 49.1% 100 
23. 
Number 0 1 8 24 22 232 
4.22 4.00 4 0.762 
Percent 0% 1.8% 14.5% 43.6% 40.0% 100 
24. 
Number 0 3 7 17 28 235 
4.27 5.00 5 0.891 
Percent 0% 5.5% 12.7% 30.9% 50.9% 100 
25. 
Number 0 1 11 18 25 232 
4.22 4.00 5 0.832 
Percent 0% 1.8% 20.0% 32.7% 45.5% 100 
26. 
Number 0 0 16 18 21 225 
4.09 4.00 5 0.823 
Percent 0% 0% 29.1% 32.7% 38.2% 100 
27. 
Number 0 2 9 20 24 231 
4.20 4.00 5 0.848 
Percent 0% 3.6% 16.4% 36.4% 43.6% 100 
28. 
Number 0 3 5 21 26 235 
4.27 4.00 5 0.849 





Number 0 2 8 25 20 228 
4.15 4.00 4 0.803 
Percent 0% 3.6% 14.5% 45.5% 36.4% 100 
30. 
Number 0 4 7 13 31 236 
4.29 5.00 5 0.956 
Percent 0% 7.3% 12.7% 23.6% 56.4% 100 
31. 
Number 1 1 11 21 21 225 
4.09 4.00 4 0.908 
Percent 1.8% 1.8% 20.0% 38.2% 38.2% 100 
32. 
Number 1 5 18 17 14 203 
3.69 4.00 3 1.016 
Percent 1.8% 9.1% 32.7% 30.9% 25.5% 100 
33. 
Number 0 2 6 27 20 230 
4.18 4.00 4 0.772 
Percent 0% 3.6% 10.9% 49.1% 36.4% 100 
34. 
Number 0 3 6 23 23 231 
4.20 4.00 4 0.848 
Percent 0% 5.5% 10.9% 41.8% 41.8% 100 
35. 
Number 0 3 10 32 10 214 
3.89 4.00 4 0.762 
Percent 0% 5.5% 18.2% 58.2% 18.2% 100 
36. 
Number 0 3 13 26 13 214 
3.89 4.00 4 0.832 
Percent 0% 5.5% 23.6% 47.3% 23.6% 100 
37. 
Number 1 4 6 30 14 217 
3.95 4.00 4 0.911 
Percent 1.8% 7.3% 10.9% 54.5% 25.5% 100 
38. 
Number 1 2 16 19 17 214 
3.89 4.00 4 0.956 
Percent 1.8% 3.6% 29.1% 34.5% 30.9% 100 
39. 
Number 0 2 13 26 14 217 
3.95 4.00 4 0.803 
Percent 0% 3.6% 23.6% 47.3% 25.5% 100 
40. 
Number 0 0 8 23 24 236 
4.29 4.00 5 0.712 
Percent 0% 0% 14.5% 41.8% 43.6% 100 
41. 
Number 0 3 8 25 19 225 
4.09 4.00 4 0.845 
Percent 0% 5.5% 14.5% 45.5% 34.5% 100 
42. 
Number 0 2 18 24 11 209 
3.80 4.00 4 0.803 
Percent 0% 3.6% 32.7% 43.6% 20.0% 100 
43. 
Number 0 1 8 26 20 230 
4.18 4.00 4 0.748 
Percent 0% 1.8% 14.5% 47.3% 36.4% 100 
44. 
Number 0 1 11 22 21 228 
4.15 4.00 4 0.803 





Number 0 2 10 21 22 228 
4.15 4.00 5 0.848 
Percent 0% 3.6% 18.2% 38.2% 40.0% 100 
46. 
Number 0 3 8 24 20 226 
4.11 4.00 4 0.854 
Percent 0% 5.5% 14.5% 43.6% 36.4% 100 
47. 
Number 0 2 13 22 18 221 
4.02 4.00 4 0.850 
Percent 0% 3.6% 23.6% 40.0% 32.7% 100 
48. 
Number 0 1 7 24 23 234 














Result of analysis survey item 1 
Item 1 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 1 1.8 1.8 1.8 
D 3 5.5 5.5 7.3 




A 23 41.8 41.8 56.4 
SA 24 43.6 43.6 100.0 
Total 55 100.0 100.0  
  
Item 1, “I will be a good teacher”. There was 1 student who chose option 
Strongly Disagree (1.8 %). There were 3 students who chose option Disagree (5.5 
%). There were 4 students who chose option Not Sure (7.3 %). There were 23 
students who chose option Agree (41.8 %). There were 24 students who chose 
option Strongly Agree (43.6 %).  
 
Table 4.4 
Result of analysis survey item 2 
Item 2 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 1 1.8 1.8 1.8 
D 3 5.5 5.5 7.3 
NS 17 30.9 30.9 38.2 
A 22 40.0 40.0 78.2 
SA 12 21.8 21.8 100.0 
Total 55 100.0 100.0  
 
Item 2, “I want to be a civil servant teacher”. There was 1 student who 
chose option Strongly Disagree (1.8 %). There were 3 students who chose option 




There were 22 students who chose option Agree (40.0 %). There were 12 students 
who chose option Strongly Agree (21.8 %).  
 
Table 4.5 
Result of analysis survey item 3 
Item 3 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 1 1.8 1.8 1.8 
D 8 14.5 14.5 16.4 
NS 18 32.7 32.7 49.1 
A 21 38.2 38.2 87.3 
SA 7 12.7 12.7 100.0 
Total 55 100.0 100.0  
 
Item 3, “Teaching is my first choice of career”. There was 1 student who 
chose option Strongly Disagree (1.8 %). There were 8 students who chose option 
Disagree (14.5 %). There were 18 students who chose option Not Sure (32.7 %). 
There were 21 students who chose option Agree (38.2 %). There were 7 students 
who chose option Strongly Agree (12.7 %). 
Table 4.6 
Result of analysis survey item 4 
Item 4 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 3 5.5 5.5 5.5 




A 26 47.3 47.3 87.3 
SA 7 12.7 12.7 100.0 
Total 55 100.0 100.0  
 
Item 4, “Teaching offers a good salary”. There were 3 students who chose 
option Disagree (5.5 %). There were 19 students who chose option Not Sure (34.5 
%). There were 26 students who chose option Agree (47.3 %). There were 7 
students who chose option Strongly Agree (12.7 %). 
 
Table 4.7 
Result of analysis survey item 5 
Item 5 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 5 9.1 9.1 9.1 
NS 15 27.3 27.3 36.4 
A 25 45.5 45.5 81.8 
SA 10 18.2 18.2 100.0 
Total 55 100.0 100.0  
 
Item 5, “Teaching offers desirable working conditions”. There were 5 
students who chose option Disagree (9.1 %). There were 15 students who chose 
option Not Sure (27.3 %). There were 25 students who chose option Agree (45.5 






Result of analysis survey item 6 
Item 6 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 4 7.3 7.3 7.3 
NS 16 29.1 29.1 36.4 
A 26 47.3 47.3 83.6 
SA 9 16.4 16.4 100.0 
Total 55 100.0 100.0  
  
 Item 6, “Teaching offers reasonable provision for old age reason 
retirement”. There were 4 students who chose option Disagree (7.3 %). There 
were 16 students who chose option Not Sure (29.1 %). There were 26 students 
who chose option Agree (47.3 %). There were 9 students who chose option 






Result of analysis survey item 7 
 
Item 7 
  Frequency Percent Valid Percent Cumulative Percent 




NS 22 40.0 40.0 49.1 
A 19 34.5 34.5 83.6 
SA 9 16.4 16.4 100.0 
Total 55 100.0 100.0  
 
 Item 7, “Teaching course is less expensive than other courses”. There were 
5 students who chose option Disagree (9.1 %). There were 22 students who chose 
option Not Sure (40.0 %). There were 19 students who chose option Agree (34.5 
%). There were 9 students who chose option Strongly Agree (16.4 %). 
 
Table 4.10 
Result of analysis survey item 8 
Item 8 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 1 1.8 1.8 1.8 
D 1 1.8 1.8 3.6 
NS 15 27.3 27.3 30.9 
A 25 45.5 45.5 76.4 
SA 13 23.6 23.6 100.0 
 Total 55 100.0 100.0  
  
Item 8, “Teaching offers a stable and secure job”. There was 1 student who 
chose option Strongly Disagree (1.8 %). There was 1 student who chose option 




There were 25 students who chose option Agree (45.5 %). There were 13 students 
who chose option Strongly Agree (23.6 %). 
 
Table 4.11 
Result of analysis survey item 9 
Item 9 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 18 32.7 32.7 32.7 
D 9 16.4 16.4 49.1 
NS 14 25.5 25.5 74.5 
A 10 18.2 18.2 92.7 
SA 4 7.3 7.3 100.0 
Total 55 100.0 100.0  
  
Item 9, “All my family members are civil servants”. There were 18 
students who chose option Strongly Disagree (32.7 %). There were 9 students 
who chose option Disagree (16.4 %). There were 14 students who chose option 
Not Sure (25.5 %). There were 10 students who chose option Agree (18.2 %). 
There were 4 students who chose option Strongly Agree (7.3 %). 
Table 4.12 
Result of analysis survey item 10 
Item 10 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 24 43.6 43.6 43.6 




NS 4 7.3 7.3 63.6 
A 11 20.0 20.0 83.6 
SA 9 16.4 16.4 100.0 
Total 55 100.0 100.0  
 
Item 10, “One/both my parents are teachers”. There were 24 students who 
chose option Strongly Disagree (43.6 %). There were 7 students who chose option 
Disagree (12.7 %). There were 4 students who chose option Not Sure (7.3 %). 
There were 11 students who chose option Agree (20.0 %). There were 9 students 
who chose option Strongly Agree (16.4 %). 
 
Table 4.13 
Result of analysis survey item 11 
Item 11 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 1 1.8 1.8 1.8 
D 4 7.3 7.3 9.1 
NS 14 25.5 25.5 34.5 
A 20 36.4 36.4 70.9 
SA 16 29.1 29.1 100.0 
Total 55 100.0 100.0  
 
Item 11, “I had a good experience with teachers at school”. There was 1 




chose option Disagree (7.3 %). There were 14 students who chose option Not 
Sure (25.5 %). There were 20 students who chose option Agree (36.4 %). There 
were 16 students who chose option Strongly Agree (29.1 %). 
 
Table 4.14 
Result of analysis survey item 12 
Item 12 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 4 7.3 7.3 7.3 
NS 11 20.0 20.0 27.3 
A 26 47.3 47.3 74.5 
SA 14 25.5 25.5 100.0 
Total 55 100.0 100.0  
  
Item 12, “The media and social image of teachers is good”. There were 4 
students who chose option Disagree (7.3 %). There were 11 students who chose 
option Not Sure (20.0 %). There were 26 students who chose option Agree (47.3 
%). There were 14 students who chose option Strongly Agree (25.5 %). 
 
Table 4.15 
Result of analysis survey item 13 
Item 13 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 3 5.5 5.5 5.5 




A 22 40.0 40.0 81.8 
SA 10 18.2 18.2 100.0 
Total 55 100.0 100.0  
 
Item 13, “I have enough time for a second career”. There were 3 students 
who chose option Disagree (5.5 %). There were 20 students who chose option Not 
Sure (36.4 %). There were 22 students who chose option Agree (40.0 %). There 
were 10 students who chose option Strongly Agree (18.2 %). 
 
Table 4.16 
Result of analysis survey item 14 
Item 14 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 1 1.8 1.8 1.8 
D 2 3.6 3.6 5.5 
NS 8 14.5 14.5 20.0 
A 28 50.9 50.9 70.9 
SA 16 29.1 29.1 100.0 
Total 55 100.0 100.0  
  
Item 14, “Teaching can be combined with parenthood”. There was 1 
student who chose option Strongly Disagree (1.8 %). There were 2 students who 




(14.5 %). There were 28 students who chose option Agree (50.9 %). There were 
16 students who chose option Strongly Agree (29.1 %). 
 
Table 4.17 
Result of analysis survey item 15 
Item 15 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 1 1.8 1.8 1.8 
D 4 7.3 7.3 9.1 
NS 20 36.4 36.4 45.5 
A 22 40.0 40.0 85.5 
SA 8 14.5 14.5 100.0 
Total 55 100.0 100.0  
 
Item 15, “Teaching offers more time to spend with family and friends”. 
There was 1 student who chose option Strongly Disagree (1.8 %). There were 4 
students who chose option Disagree (7.3 %). There were 20 students who chose 
option Not Sure (36.4 %). There were 22 students who chose option Agree (40.0 
%). There were 8 students who chose option Strongly Agree (14.5 %). 
 
Table 4.18 
Result of analysis survey item 16 
Item 16 
  Frequency Percent Valid Percent Cumulative Percent 




NS 6 10.9 10.9 18.2 
A 30 54.5 54.5 72.7 
SA 15 27.3 27.3 100.0 
Total 55 100.0 100.0  
 
Item 16, “Teaching is my contribution to society”. There were 4 students 
who chose option Disagree (7.3 %). There were 6 students who chose option Not 
Sure (10.9 %). There were 30 students who chose option Agree (54.5 %). There 
were 15 students who chose option Strongly Agree (27.3 %). 
 
Table 4.19 
Result of analysis survey item 17 
Item 17 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 3 5.5 5.5 5.5 
NS 5 9.1 9.1 14.5 
A 20 36.4 36.4 50.9 
SA 27 49.1 49.1 100.0 
Total 55 100.0 100.0  
 
Item 17, “Teaching helps to educate the younger generations”. There were 
3 students who chose option Disagree (5.5 %). There were 5 students who chose 
option Not Sure (9.1 %). There were 20 students who chose option Agree (36.4 






Result of analysis survey item 18 
Item 18 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
NS 15 27.3 27.3 27.3 
A 20 36.4 36.4 63.6 
SA 20 36.4 36.4 100.0 
Total 55 100.0 100.0  
 
Item 18, “I want to make difference in people’s lives”. There were 15 
students who chose option Not Sure (27.3 %). There were 20 students who chose 









Result of analysis survey item 19 
Item 19 
  Frequency Percent Valid Percent Cumulative Percent 




NS 9 16.4 16.4 23.6 
A 22 40.0 40.0 63.6 
SA 20 36.4 36.4 100.0 
Total 55 100.0 100.0  
 
Item 19, “I like to interact with children and teenagers”. There were 4 
students who chose option Disagree (7.3 %). There were 9 students who chose 
option Not Sure (16.4 %). There were 22 students who chose option Agree (40.0 
%). There were 20 students who chose option Strongly Agree (36.4 %). 
 
Table 4.22 
Result of analysis survey item 20 
Item 20 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 2 3.6 3.6 3.6 
NS 3 5.5 5.5 9.1 
A 22 40.0 40.0 49.1 
SA 28 50.9 50.9 100.0 
Total 55 100.0 100.0  
 
Item 20, “I like the English language”. There were 2 students who chose 
option Disagree (3.6 %). There were 3 students who chose option Not Sure (5.5 
%). There were 22 students who chose option Agree (40.0 %). There were 28 






Result of analysis survey item 21 
Item 21 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 3 5.5 5.5 5.5 
NS 12 21.8 21.8 27.3 
A 21 38.2 38.2 65.5 
SA 19 34.5 34.5 100.0 
Total 55 100.0 100.0  
 
Item 21, “I want to be an English teacher”. There were 3 students who 
chose option Disagree (5.5 %). There were 12 students who chose option Not 
Sure (21.8 %). There were 21 students who chose option Agree (38.2 %). There 







Result of analysis survey item 22 
Item 22 
  Frequency Percent Valid Percent Cumulative Percent 




NS 3 5.5 5.5 9.1 
A 23 41.8 41.8 50.9 
SA 27 49.1 49.1 100.0 
Total 55 100.0 100.0  
 
Item 22, “It offers not only knowledge but also communication skills”. 
There were 2 students who chose option Disagree (3.6 %). There were 3 students 
who chose option Not Sure (5.5 %). There were 23 students who chose option 




Result of analysis survey item 23 
Item 23 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 1 1.8 1.8 1.8 
NS 8 14.5 14.5 16.4 
A 24 43.6 43.6 60.0 
SA 22 40.0 40.0 100.0 
Total 55 100.0 100.0  
 
Item 23, “Good English comprehension means faster access to information 
all over the world”. There was 1 student who chose option Disagree (1.8 %). 




students who chose option Agree (43.6 %). There were 22 students who chose 
option Strongly Agree (40.0 %). 
 
Table 4.26 
Result of analysis survey item 24 
Item 24 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 3 5.5 5.5 5.5 
NS 7 12.7 12.7 18.2 
A 17 30.9 30.9 49.1 
SA 28 50.9 50.9 100.0 
Total 55 100.0 100.0  
 
Item 24, “I can use the language to travel abroad”. There were 3 student 
who chose option Disagree (5.5 %). There were 7 students who chose option Not 
Sure (12.7 %). There were 17 students who chose option Agree (30.9 %). There 






Result of analysis survey item 25 
Item 25 





D 1 1.8 1.8 1.8 
NS 11 20.0 20.0 21.8 
A 18 32.7 32.7 54.5 
SA 25 45.5 45.5 100.0 
Total 55 100.0 100.0  
 
Item 25, “I can communicate with people from different countries”. There 
was 1 student who chose option Disagree (1.8 %). There were 11 students who 
chose option Not Sure (20.0 %). There were 18 students who chose option Agree 
(32.7 %). There were 25 students who chose option Strongly Agree (45.5 %). 
 
Table 4.28 
Result of analysis survey item 26 
Item 26 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
NS 16 29.1 29.1 29.1 
A 18 32.7 32.7 61.8 
SA 21 38.2 38.2 100.0 
Total 55 100.0 100.0  
 
Item 26, “I can work in multinational companies”. There were 16 students 
who chose option Not Sure (29.1 %). There were 18 students who chose option 







Result of analysis survey item 27 
Item 27 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 2 3.6 3.6 3.6 
NS 9 16.4 16.4 20.0 
A 20 36.4 36.4 56.4 
SA 24 43.6 43.6 100.0 
Total 55 100.0 100.0  
 
 Item 27, “I can have better career opportunities”. There were 2 students 
who chose option Disagree (3.6 %). There were 9 students who chose option Not 
Sure (16.4 %). There were 20 students who chose option Agree (36.4 %). There 







Result of analysis survey item 28 
Item 28 
  Frequency Percent Valid Percent Cumulative Percent 




NS 5 9.1 9.1 14.5 
A 21 38.2 38.2 52.7 
SA 26 47.3 47.3 100.0 
Total 55 100.0 100.0  
 
 Item 28, “I can participate in international activities”. There were 3 
students who chose option Disagree (5.5 %). There were 5 students who chose 
option Not Sure (9.1 %). There were 21 students who chose option Agree (38.2 
%). There were 26 students who chose option Strongly Agree (47.3 %). 
 
Table 4.31 
Result of analysis survey item 29 
Item 29 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 2 3.6 3.6 3.6 
NS 8 14.5 14.5 18.2 
A 25 45.5 45.5 63.6 
SA 20 36.4 36.4 100.0 
Total 55 100.0 100.0  
 
 Item 29, “I can get a job in the tourism industry”. There were 2 students 
who chose option Disagree (3.6 %). There were 8 students who chose option Not 
Sure (14.5 %). There were 25 students who chose option Agree (45.5 %). There 






Result of analysis survey item 30 
Item 30 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 4 7.3 7.3 7.3 
NS 7 12.7 12.7 20.0 
A 13 23.6 23.6 43.6 
SA 31 56.4 56.4 100.0 
Total 55 100.0 100.0  
 
 Item 30, “It is easier to get a job if I understand English”. There were 4 
students who chose option Disagree (7.3 %). There were 7 students who chose 
option Not Sure (12.7 %). There were 13 students who chose option Agree (23.6 







Result of analysis survey item 31 
Item 31 
  Frequency Percent Valid Percent Cumulative Percent 




D 1 1.8 1.8 3.6 
NS 11 20.0 20.0 23.6 
A 21 38.2 38.2 61.8 
SA 21 38.2 38.2 100.0 
Total 55 100.0 100.0  
 
 Item 31, “I can earn extra money by knowing English”. There was 1 
student who chose option Strongly Disagree (1.8 %). There was 1 student who 
chose option Disagree (1.8 %). There were 11 students who chose option Not 
Sure (20.0 %). There were 21 students who chose option Agree (38.2 %). There 
were 21 students who chose option Strongly Agree (38.2 %). 
 
Table 4.34 
Result of analysis survey item 32 
Item 32 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 1 1.8 1.8 1.8 
D 5 9.1 9.1 10.9 
NS 18 32.7 32.7 43.6 
A 17 30.9 30.9 74.5 
SA 14 25.5 25.5 100.0 





Item 32, “People will respect me if I can speak English”. There was 1 
student who chose option Strongly Disagree (1.8 %). There were 5 students who 
chose option Disagree (9.1 %). There were 18 students who chose option Not 
Sure (32.7 %). There were 17 students who chose option Agree (30.9 %). There 
were 14 students who chose option Strongly Agree (25.5 %). 
 
Table 4.35 
Result of analysis survey item 33 
Item 33 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 2 3.6 3.6 3.6 
NS 6 10.9 10.9 14.5 
A 27 49.1 49.1 63.6 
SA 20 36.4 36.4 100.0 
Total 55 100.0 100.0  
 
 Item 33, “I want to help other people to acquire the English language”. 
There were 2 students who chose option Disagree (3.6 %). There were 6 students 
who chose option Not Sure (10.9 %). There were 27 students who chose option 
Agree (49.1 %). There were 20 students who chose option Strongly Agree (36.4 
%). 
Table 4.36 
Result of analysis survey item 34 
Item 34 





D 3 5.5 5.5 5.5 
NS 6 10.9 10.9 16.4 
A 23 41.8 41.8 58.2 
SA 23 41.8 41.8 100.0 
Total 55 100.0 100.0  
 
 Item 34, “I want to improve the low standard of English among then 
younger generation”. There were 3 students who chose option Disagree (5.5 %). 
There were 6 students who chose option Not Sure (10.9 %). There were 23 
students who chose option Agree (41.8 %). There were 23 students who chose 
option Strongly Agree (41.8 %). 
 
Table 4.37 
Result of analysis survey item 35 
Item 35 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 3 5.5 5.5 5.5 
NS 10 18.2 18.2 23.6 
A 32 58.2 58.2 81.8 
SA 10 18.2 18.2 100.0 
Total 55 100.0 100.0  
 
 Item 35, “English teaching is a stable and secure job”. There were 3 




option Not Sure (18.2 %). There were 32 students who chose option Agree (58.2 
%). There were 10 students who chose option Strongly Agree (18.2 %). 
 
Table 4.38 
Result of analysis survey item 36 
Item 36 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 3 5.5 5.5 5.5 
NS 13 23.6 23.6 29.1 
A 26 47.3 47.3 76.4 
SA 13 23.6 23.6 100.0 
Total 55 100.0 100.0  
 
 Item 36, “English teaching offers a good salary and employment 
conditions”. There were 3 students who chose option Disagree (5.5 %). There 
were 13 students who chose option Not Sure (23.6 %). There were 26 students 
who chose option Agree (47.3 %). There were 13 students who chose option 





Result of analysis survey item 37 
Item 37 





SD 1 1.8 1.8 1.8 
D 4 7.3 7.3 9.1 
NS 6 10.9 10.9 20.0 
A 30 54.5 54.5 74.5 
SA 14 25.5 25.5 100.0 
Total 55 100.0 100.0  
 
 Item 37, “English teaching is a job that can be combined with 
parenthood”. There was 1 student who chose option Strongly Disagree (1.8 %). 
There were 4 students who chose option Disagree (7.3 %). There were 6 students 
who chose option Not Sure (10.9 %). There were 30 students who chose option 




Result of analysis survey item 38 
Item 38 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
SD 1 1.8 1.8 1.8 
D 2 3.6 3.6 5.5 
NS 16 29.1 29.1 34.5 
A 19 34.5 34.5 69.1 
SA 17 30.9 30.9 100.0 





 Item 38, “English teaching offers more time to spend with family and 
friends”. There was 1 student who chose option Strongly Disagree (1.8 %). There 
were 2 students who chose option Disagree (3.6 %). There were 16 students who 
chose option Not Sure (29.1 %). There were 19 students who chose option Agree 
(34.5 %). There were 17 students who chose option Strongly Agree (30.9 %). 
 
Table 4.41 
Result of analysis survey item 39 
Item 39 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 2 3.6 3.6 3.6 
NS 13 23.6 23.6 27.3 
A 26 47.3 47.3 74.5 
SA 14 25.5 25.5 100.0 
Total 55 100.0 100.0  
 
 Item 39, “English teaching is a job that offers a chance to earn extra 
money”. There were 2 students who chose option Disagree (3.6 %). There were 
13 students who chose option Not Sure (23.6 %). There were 26 students who 
chose option Agree (47.3 %). There were 14 students who chose option Strongly 
Agree (25.5 %). 
Table 4.42 





  Frequency Percent Valid Percent Cumulative Percent 
Valid 
NS 8 14.5 14.5 14.5 
A 23 41.8 41.8 56.4 
SA 24 43.6 43.6 100.0 
Total 55 100.0 100.0  
 
 Item 40, “English teaching offers an opportunity to teach not only at 
school but also other places such as English for business and tourism”. There were 
8 students who chose option Not Sure (14.5 %). There were 23 students who 
chose option Agree (41.8 %). There were 24 students who chose option Strongly 
Agree (43.6 %). 
 
Table 4.43 
Result of analysis survey item 41 
Item 41 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 3 5.5 5.5 5.5 
NS 8 14.5 14.5 20.0 
A 25 45.5 45.5 65.5 
SA 19 34.5 34.5 100.0 
Total 55 100.0 100.0  
 
 Item 41, “English teaching offers an opportunity to travel”. There were 3 




option Not Sure (14.5 %). There were 25 students who chose option Agree (45.5 
%). There were 19 students who chose option Strongly Agree (34.5 %). 
 
Table 4.44 
Result of analysis survey item 42 
Item 42 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 2 3.6 3.6 3.6 
NS 18 32.7 32.7 36.4 
A 24 43.6 43.6 80.0 
SA 11 20.0 20.0 100.0 
Total 55 100.0 100.0  
 
 Item 42, “English teaching is a well-respected career in society”. There 
were 2 students who chose option Disagree (3.6 %). There were 18 students who 
chose option Not Sure (32.7 %). There were 24 students who chose option Agree 












  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 1 1.8 1.8 1.8 
NS 8 14.5 14.5 16.4 
A 26 47.3 47.3 63.6 
SA 20 36.4 36.4 100.0 
Total 55 100.0 100.0  
 
Item 43, “English teaching provides intellectual challenges and 
development”. There was 1 student who chose option Disagree (1.8 %). There 
were 8 students who chose option Not Sure (14.5 %). There were 26 students who 
chose option Agree (47.3 %). There were 20 students who chose option Strongly 
Agree (36.4 %). 
 
Table 4.46 
Result of analysis survey item 44 
Item 44 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 1 1.8 1.8 1.8 
NS 11 20.0 20.0 21.8 
A 22 40.0 40.0 61.8 
SA 21 38.2 38.2 100.0 





 Item 44, “English teaching is a challenging and exciting job”. There was 1 
student who chose option Disagree (1.8 %). There were 11 students who chose 
option Not Sure (20.0 %). There were 22 students who chose option Agree (40.0 
%). There were 21 students who chose option Strongly Agree (38.2 %). 
 
Table 4.47 
Result of analysis survey item 45 
Item 45 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 2 3.6 3.6 3.6 
NS 10 18.2 18.2 21.8 
A 21 38.2 38.2 60.0 
SA 22 40.0 40.0 100.0 
Total 55 100.0 100.0  
 
 Item 45, “English teaching is a job that helps students to prepare for a 
better future”. There were 2 students who chose option Disagree (3.6 %). There 
were 10 students who chose option Not Sure (18.2 %). There were 21 students 
who chose option Agree (38.2 %). There were 22 students who chose option 










  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 3 5.5 5.5 5.5 
NS 8 14.5 14.5 20.0 
A 24 43.6 43.6 63.6 
SA 20 36.4 36.4 100.0 
Total 55 100.0 100.0  
 
 Item 46, “English teaching is a job that helps to shape the future 
generations”. There were 3 students who chose option Disagree (5.5 %). There 
were 8 students who chose option Not Sure (14.5 %). There were 24 students who 
chose option Agree (43.6 %). There were 20 students who chose option Strongly 
Agree (36.4 %). 
 
Table 4.49 
Result of analysis survey item 47 
Item 47 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 2 3.6 3.6 3.6 
NS 13 23.6 23.6 27.3 
A 22 40.0 40.0 67.3 
SA 18 32.7 32.7 100.0 





 Item 47, “English teaching is a job that contributes to change in people’s 
lives”. There were 2 students who chose option Disagree (3.6 %). There were 13 
students who chose option Not Sure (23.6 %). There were 22 students who chose 




Result of analysis survey item 48 
Item 48 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 
D 1 1.8 1.8 1.8 
NS 7 12.7 12.7 14.5 
A 24 43.6 43.6 58.2 
SA 23 41.8 41.8 100.0 
Total 55 100.0 100.0  
 
 Item 48, “English teaching is a job that helps people to acquire the English 
language”. There was 1 student who chose option Disagree (1.8 %). There were 7 
students who chose option Not Sure (12.7 %). There were 24 students who chose 







NO Score Categorized NO Score Categorized 
1. 84 Strongly Agree 25. 84 Strongly Agree 
2. 75 Agree 26. 82 Strongly Agree 
3. 69 Agree 27. 84 Strongly Agree 
4. 73 Agree 28. 85 Strongly Agree 
5. 75 Agree 29. 83 Strongly Agree 
6. 75 Agree 30. 86 Strongly Agree 
7. 72 Agree 31. 82 Strongly Agree 
8. 77 Agree 32. 74 Agree 
9. 50 Neutral 33. 84 Strongly Agree 
10. 51 Neutral 34. 84 Strongly Agree 
11. 77 Agree 35. 78 Agree 
12. 78 Agree 36. 78 Agree 
13. 74 Agree 37. 79 Agree 
14. 80 Strongly Agree 38. 78 Agree 
15. 72 Agree 39. 79 Agree 
16. 80 Strongly Agree 40. 86 Strongly Agree 
17. 86 Strongly Agree 41. 82 Strongly Agree 
18. 82 Strongly Agree 42. 76 Agree 
19. 81 Strongly Agree 43. 84 Strongly Agree 
20. 88 Strongly Agree 44. 83 Strongly Agree 
21. 80 Strongly Agree 45. 83 Strongly Agree 
22. 87 Strongly Agree 46. 82 Strongly Agree 
23. 84 Strongly Agree 47. 80 Strongly Agree 
24. 85 Strongly Agree 48. 85 Strongly Agree 
 
Final result  = 
           





= 79 % (Agree) 
 
Based on the questionnaire result, the students perceived and showed the 
positive perception toward English teaching as a career option is necessary and 
helpful to learn English. The total item questionnaire consists of 48 questions 





In this following discussion, pre-service teachers perception toward 
English teaching as a career option would be discussed. The result of the 
questionnaire shown the following the data related to students’ perception 
toward the statements that asked in questionnaire sheets that are related to the 



























































































































Chart of Pre-Service Teachers Perception 
Toward English Teaching as a Career Option  





Based on the chart, it could be concluded the result of the questionnaire. 
To discuss the chart about the result of the questionnaire as follows: 
Data in Table 1 (items 1-19) show that within the intrinsic category, that in 
item 1, 2, 3, 4, 5, 6, 7, and 8 with the result was 75% and the categorized Agree 
(total score intrinsic category divide total item intrinsic category). 47 out of 55 
participants mentioned that item 1, “I will be a good teacher,” was the main 
reason they chose teaching. 
Data in extrinsic category show that in item 9, 10, 11, 12, 13, 14, and 15 
with the result was 69% and the categorized Agree (total score extrinsic 
category divide total item extrinsic category). Data collected from the extrinsic 
category show that within this factor, the influence of significant others, social 
image and flexibility of the career were considered the most influential. Thirty-
six participants who chose teaching stated that they had a good experience with 

































































































































Chart of Pre-Service Teachers Perception 
Toward English Teaching as a Career Option  




of teachers is good (item 12) and 44 participants chose teaching because the 
career can be combined with parenthood (item 14). 
Data in altruistic category show that in item 16, 17, 18 and 19 with the 
result was 82% and the categorized Strongly Agree (total score altruistic 
category divide total item altruistic category). Most participants were highly 
influenced by the idea that teaching is their contribution to society (item 16=45 
responses), they could help educate the younger generation (item 17=47 
responses) and their interest in interacting with children (item 19=44 
responses). 
The results of the questionnaire in Table 2 (items 20-34) indicate that alike 
the initial theory in Gardner’s theory of second language learning motivation, it 
seems that the integrative factors that were considered the most influential for 
the participants were the idea of wanting to be part of the target language 
society but because of their interest in the language (item 20=50 responses) and 
it offers not only knowledge but also communication skills (item 22=50 
responses). From the instrumental factors, I can participate in international 
activities (item 28=47 responses) and it is easier to get a job if I understand 
English (item 30=44 responses) appeared to be really influential. From the 
Other category in this section, it appears that their decision to choose English 
was closely related to their desire to do things for others. 
The findings of the survey Table 3 (items 35-48) show that most 
participants held positive perspectives of English teaching as a career option. 




not only at school but also other places such as English for business and 
tourism and English teaching is a job that helps people to acquire the English 
language (item 40 and item 48). 
The findings from the questionnaire show that most participants were 
motivated to become teachers. The results indicate that most of them entered 
teaching because of altruistic and intrinsic influences. Extrinsic factors were 
not regarded as highly as the other two categories. Within the altruistic 
category, the findings show that a high proportion of participants chose 
teaching because they could help the younger generation and liked to interact 
with children. From the intrinsic category most participants believed that they 
could be good teachers. Data from the extrinsic category shows that although 
the numbers weren't as high because the other categories, the influence of 
flexibility of the career were quite prominent. More than of the participants 
seemed chose teaching because the career can be combined with parenthood. 
The findings of this study were similar to those discussed by Afrianto 
(2014) that altruism was the main factor that influenced the participants’ 
decision to become teachers in Riau, Indonesia. Similarly, in terms of extrinsic 
factors, both his study and the current study do not support the general belief in 
Indonesia that pre-service teachers decide to become teachers because of the 
financial opportunities offered by the career. These findings contradict Yong’s 
statement (1995) about entering teaching in developing countries as a way to 




were more influenced by significant others i.e. teachers and family rather than 
financial opportunities offered by the career. 
Overall, the bulk of participants also saw English teaching as a career that 
gives more flexibility in career choice than other careers. It appears that the 
tourism industry has a significant impact on pre-service teachers’ motivation to 
learn the English language. Their view was that after they finish their 


















CONCLUSION AND SUGGESTION 
In this chapter contained the conclusion and suggestion. The conclusion 
was to summary the finding and suggestion were aimed at English Education 
Study Program and Lecturer at IAIN Palangka Raya in English Department. 
A. Conclusion 
In this research focused on Pre-Service Teachers Perception Toward 
English Teaching as a Career Option. 
Based on the result of the research, most of the students had positive 
perceptions or “Agree” to English teaching as a career option with the final 
result 79 % and categorized Agree. 
In the case of choosing English teaching in particular, internal interest 
and the idea of helping others to acquire the language were considered the 
main influences. Most participants showed positive perceptions toward 
English teaching as a career option which is closely related to the 
development and the flexibility and dual opportunities offered by the English 
language teaching career pre-service teachers in English Education Study 
Program at IAIN Palangka Raya. 
In conclusion English Education Study Program as lecturer at IAIN 
Palangka Raya need to know students motivation as pre-service teachers to 







Concerned with the conclusion, the researcher would like to propose 
some of the following suggestions that hopefully would be useful and 
valuable for the students, the lecturers and the researcher. 
a. For The Students 
For the students, the researcher recommended all the student to 
always improve their English abilities and communication skill with 
the lecturer, native speakers, and who has skill in English. 
b. For The Lecturer 
The researcher recommended for English Lecturer to motivate 
students as pre-service teachers to teach English teaching as a career 
option. Because these motivations to knowing the next steps of their 
choices in the future. 
c. For Other Researchers  
The design of this thesis was very simple. It was not as perfect as 
the experts. It had many weaknesses in it. Therefore, for the next 
researchers who are further interested in developing this research on 
the wide object and better design can improve this research, to support 
the results finding. The researcher approved to use this as a reference 
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